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Abstract
Bahasa Indonesia learning includes four skills; speaking, listening, reading, and
writing. The four skills are mutually related and supportive to one another. These
skills should be balanced. However, writing skill is considered the most difficult one
and not interesting for most students. This study aims to investigate the effect of
personal journal writing on (1) writing interest and (2) writing skills of third-graders.
This study was a quasi-experimental study. The research design was non-equivalent
control group with pre-test and post-test design. The population of the study were all
third-graders at Keputran A Elementary School. Data analysis used descriptive statistics
and inferential statistics; independent sample t-test with significance level 0.05. The
results of the study show that (1) personal journal writing affects the writing interest
of third-graders, based on the result of the test of independent sample t-test with a
significance value of 0.000 or sig. value <0.05; (2) Personal journal writing affects the
writing skills of third-graders, based on the test of independent sample t-test which
shows a significance value of 0.000 or sig. value <0.05.
Keywords: personal journal writing; writing interest elementary school; writing skills
elementary school
1. Introduction
Bahasa Indonesia learning includes four skills; speaking, listening, reading, and writing.
The four skills are mutually related and supportive to one another. These skills should be
balanced. However, writing skill is considered the most difficult one and not interesting
for most students.
Observations at Keputran A Yogyakarta Elementary School on October 3𝑟𝑑 , 2016
showed that many students were anxious when asked to write, even a single paragraph.
The observations also revealed that writing was a more difficult task for them to do,
especially when they did not have any interesting ideas. To make things worse, the
teachers only instructed them to follow the textbook given and used less varied learning
methods.
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Bahasa Indonesia learning is essentially aimed at training to communicate in oral
and in writing. For this purpose, the learning processes in low classes in particular are
implemented in an integrated manner by placing equal attention on the four language
skills.
Considered as a difficult skill, writing needs to be taught with a particular effort as it
can only be developed in the students if the teacher can manage the class well. For
this goal, one of the learning models worth a try is through personal journal writing.
Personal journal writing helps build writing skill in students as it is conducted on a
regular basis. As such, it develops creativity with no limitations. Through journal writing,
the students can write an article about their life experiences and choose an interesting
topic to write. Interesting topics can increase writing interest. Therefore, in addition
to developing writing interest, personal journal writing can also increase writing skill.
Through journal writing, the students will have more intensities in writing activities. In
addition, more exercises make writing skill increase.
2. Literature Review
A study by Tuan (2010) about developing writing skill through journal writing for learn-
ers of English as Foreign Language is considered relevant for this study. The study
investigated the benefits of journal writing as an extensive activity to nurture learners’
writing motivation and boost their writing skill in addition to establishing a close rapport
between the teachers and the learners. In the same vein, [1] Syarifudin (2010) found that
writing skill of the students increased when using environment-based language learn-
ing. [2] Contextual learning also affects writing skill. This was investigated by I Komang
Heriasa, Ni Wayan Arini, Ni Wayan Rati through the effect contextual approach on the
descriptive writing skills. The study reported that there was a significant difference in
writing skill description between contextual approach and conventional approach. The
study concludes that based on the results of the study, the contextual approach affects
the writing skills of the students.[3]
With personal journals, students can keep events in the course of their lives and
write about them later on.[4] Journal writing involves the students writing freely about
their lives or a topic which is a personal interest to them. They can convey their feeling
and thoughts, recount personal experiences, express their ideas or reflect on their
understanding of something.[5]
Writing skill will only develop in students if there is a continuous practice. They can do
this by writing in personal journals every day, both during a regular journal writing period
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and throughout the day.[6] Most teachers prefer to keep their journals in classroom so
that they will be available for students to write in each day. However, it is necessary to
see the chances that students also write journals at home.[7]
3. Material & Methodology
This research used a quantitative approach with quasi-experimental. The design of this
study was Non-equivalent control groupwith pretest-posttest design. In the design there
were two groups, one control group and one experimental group. The experimental
group were treated with personal journal writing. The chart of the research design is as
follows.
Table 1: Non-equivalent Control Group pretest-postest Design.
Group Pretest Treatment Postest
E O1 X O3




O1: Pretest Experimental Group
O2: Pretest Control Group
O3: Posttest Experimental Group
O4: Posttest Control Group
X: Treatment Personal Journal Writing
The population of this research were 84 students of third grade at Keputran A
Elementary School. Simple cluster random sampling technique were used to select
the samples. Among two classes of the sample, one class was determined as an
experimental group and one class was made as a control group, each one consisting
of 27 students.
This study was conducted in three steps. The first step was the pre-experimental one
or pretest. The following step was experimental step designed to treat the experimental
group with personal journal writing during learning process in a particular topic. The
concluding step was post-experimental step or posttest.
Writing interest questionnaires were used to collect writing interest, while writing skill
data were collected using writing test. Both data collections were conducted twice for
each group, prior to and after the treatmen. The data were analized with descriptive and
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inferential statistics. The former was used to determine the mean, standard deviation,
highest score, and lowest score, while the latter was used for the test of normality, test
of homogeneity, and test of hypothesis.
4. Results and Discussion
Table 2 presents the results of pretest and posttest regarding writing interest and writing
skills test. Pretest data described initial condition of the experimental and control group.
Posttest data described the condition after the personal journal writing treatment was
given to the experimental group. The descriptive analysis was applied to obtain the
calculation of the mean, standard deviation, the highest score, and the lowest score.
The results of the descriptive statistics can be seen in the following table.
Table 2: The Results of the Writing Interest and Writing Skills.
Description Writing Interest Writing Skills
Experimental Group Control Group Experimental Group Control Group
Pretest Posttest Pretest Posttest Pretest Posttest Pretest Posttest
Mean 38.96 46.93 38.85 39.22 66.04 80.96 66.07 69.33
Std.
Deviation
8.09 7.23 7.19 7.05 7.02 6.12 7.37 6.82
The Highest
Score
55 64 55 56 78 89 77 79
The Lowest
Score
28 34 28 27 52 64 52 53
Based on the table, the results of writing interest pretest in experimental group show
that the mean is 38.96 with the standard deviation of 8.09; the highest score is 55
and the lowest score is 28. The results of writing interest pretest in control group show
that the mean is 38.85 with the standard deviation of 7.19; the highest score is 55 and
the lowest score is 28. The results of writing skills pretest in experimental group show
that the mean is 66.04 with the standard deviation of 7.02, the highest score is 78 and
lowest score is 52. The results of writing skills pretest in control group show that the
mean is 66.07 with the standard deviation of 7.37; the highest score is 77 and lowest
score is 52. The results of writing interest posttest in experimental group show that the
mean is 46.93 with the standard deviation of 7.23, the highest score is 64 and lowest
score is 34. The results of writing interest posttest in control group show that the mean
is 39.22 with standard deviation 7.05, the highest score is 56 and lowest score is 27.
The results of writing skills posttest in experimental group show that the mean is 80.96
with the standard deviation of 6.12, the highest score is 89 and lowest score is 53.
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Test of distribution normality was also conducted. In this study, the formula of nor-
mality test used was Kolmogorov-Smirnov formula. All data in pretest and posttest
were tested with Kolmogorov-Smirnov formula. If the result shows the index (P) ≥ 0.05
(𝛼 = 5%), the data in this study are considered normally distributed. The data were
analyzed using SPSS. The distribution of the normality test result can be seen in the
following table.
Table 3: Normality Test of Pretest Data.
Variable Group Sig. Interpretation
Writing Interest Experimental 0.200 Normal
Control 0.200 Normal
Writing skills Experimental 0.200 Normal
Control 0.200 Normal
Based on Table 3, normality test of the pretest writing interest data on experimental
group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the pretest writing interest data
on control group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the pretest writing skills
data on experimental group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the pretest
writing skills data on control group is 0.200 > 0.05 (𝛼 = 5%). The whole calculation
produces index (P) > 0.05 (𝛼 = 5%). It thus can be concluded that the data are normally
distributed.
Table 4: Normality Test of Posttest Data.
Variable Group Sig. Interpretation
Writing Interest Experimental 0.200 Normal
Control 0.200 Normal
Writing Skills Experimental 0.200 Normal
Control 0.200 Normal
Based on Table 4, normality test of the posttest writing interest data on experimental
group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the posttest writing interest data on
control group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the posttest writing skills
data on experimental group is 0.200 > 0.05 (𝛼 = 5%). Normality test of the posttest
writing skills data on control group is 0.200 > 0.05 (𝛼 = 5%). The whole calculation
produces index (P) > 0.05 (𝛼 = 5%). It can thus be concluded that the data are normally
distributed.
Following the normality, homogeneity test was conducted. The homogeneity test
result can be seen in the following table.
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Table 5: Homogeneity Test of Pretest Data.
Variable Sig. Interpretation
Writing Interest 0.322 Homogeneous
Writing Skills 0.866 Homogeneous
Based on Table 5, the value of p of the writing interest is 0.322 and writing skills is
0.866. The probability is higher than 0.05. The sample is homogeneous.
Table 6: Homogeneity Test of Posttest Data.
Variable Sig. Interpretation
Writing Interest 0.954 Homogeneous
Writing Skills 0.919 Homogeneous
Based on Table 6, the value of p of the writing interest is 0.954 and writing skills is
0.919. The probability is higher than 0.05. The sample is homogeneous.
The figure below shows the comparison result of experimental group and control
group.
Figure 1: Comparison Result of Experimental Group and Control Group.
After all data were normally distributed and made homogeneous, hypothesis test
was performed. The data of the research result are presented in the following diagram.
The following table shows result of the hypothesis test with independent t test.
Based on Table 7, the mean of writing interest in experimental group is 38.96 while
the mean of control group is 38.85. Mean difference of writing interest pretest between
experimental group and control group is 0.11. After testing the hypothesis, sig. value
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Table 7: Result of the independent t test.
Variable Sig.
Pretest Posttest
Writing Interest 0.958 0.000
Writing Skills 0.985 0.000
is 0.958. Cause is 0.985 > 0.05. It can thus be concluded that there is no significant
difference on writing interest pretest between experimental group and control group.
The mean of writing skills pretest in experimental group is 66.04 while the mean of
control group is 66.07. Mean difference of writing skills pretest between experimental
group and control group is 0.03. After testing the hypothesis, sig. value is 0.985. Cause
is 0.985 > 0.05. It can thus be concluded that there is no significant difference on
writing skills pretest between experimental group and control group. Therefore, the two
groups are the same.
Based on the posttest result, the mean of writing interest in experimental group is
46.93 while the mean of control group is 39.22. Mean difference of posttest writing
interest between experimental group and control group is 7.71. After testing the hypoth-
esis, sig. value is 0.000. Cause is 0.000 < 0.05. It can thus be concluded that there
is significant difference on writing interest between experimental group and control
group. The mean of writing skills posttest in experimental group is 80.96 while the
mean of control group is 69.33. Mean difference of writing skills posttest between
experimental group and control group is 11.63. After testing the hypothesis, sig. value
is 0.000. Cause is 0.000 < 0.05. It can thus be concluded that there is significant
difference on writing skills between experimental group and control group. Therefore,
the treatment of personal journal writing affects writing interest and writing skills in
third-graders.
Journal writing involves the children writing freely about their lives or personal topic
interesting for them. Therefore thewriting interest increases throughout personal journal
writing. Personal journals become a means of daily writing exercises. In this way, the
writing skills progress very well. As a difficult skill, writing can only be developed if there
is continuous practice. Students should be conditioned to write in personal journals
every day, both during a regular journal writing period and throughout the day.
5. Conclusion
In this study, the conclusion is as follows. (1) Personal journal writing affects writing
interest, based on test of independent sample t-test which shows a significance value
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of 0.000 or sig. value <0.05. (2) Personal journal writing affects writing skills, based
on test of independent sample t-test which shows a significance value of 0.000 or sig.
value <0.05.
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